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Abstract

B.Ed. Curriculum of Bihar is not uniform across the state. It has several short comings in terms of Curriculum Uniformity, Time Duration, Manpower Planning, Societal and School Needs, Integration of Theoretical and Practical Aspects, Objectives, Evaluation, etc. The curriculum planners, the policy makers, the teachers, the teacher educators and the students have to come forward to drive away these short comings of the B.Ed. Curriculum in Bihar for the sound health of Teacher Education in particular and School Education in general. Structuring a new curriculum for the entire state in the light of NCTE Curriculum Framework, 2009 is essential today. State Level Selection policy for admission in B.Ed. Course keeping in view the subject wise requirements of the state can further make the B.Ed. programme of the state more meaningful. State must support the teacher educators, teachers and students for effective implementation of the programme through effective and need based plans and policies.

Curriculum : Planning and Management

Curriculum is described as the set of broad inter-related decisions about what is taught. It characterises the general framework within which teaching is planned and learning takes place. [IGNOU (2008)1] through its Self Instructional Material developed for M.A. Education programme has tried to express Curriculum in a comprehensive manner, "Curriculum is a familiar word, which we come across in the context of School, College or University system. All of us also have some idea of Curriculum; though it may not be exactly what a Curriculum means. To many of us, Curriculum means one or more of the following :
1. Curriculum is the list of contents taught to the students.
2. Curriculum is a set of subjects.
3. Curriculum is the syllabi followed in a school or a college.
4. Curriculum is the programme of school or college activities.
5. Curriculum is a set of study materials.
6. Curriculum includes both curricular and extra curricular activities organised in a school or college.
7. Curriculum comprises all those experiences a learner receives in a school or in a college.
From the above statements, one can view curriculum both in a narrow way (list of contents) and in a broad way (all the experiences received by a learner)." The essential feature of a curriculum at the higher education stage is its scope for variability. This variability, however, is not uniform across different areas of study. In spite of differences in definition, certain implications are common across the levels of the entire education system, for those involved in curriculum designing or development. Four fundamental questions must be answered in developing any curriculum and the plan of instruction. These are :-
· The educational purposes that are to be attained;
· The educational experiences that can be provided to attain these purposes;
· The effective organisation of these educational experiences; and
· The determination of the process by which to assess whether these purposes are being attained.
These decisions regarding the educational purposes, educational experiences and the organisation of these experiences, fall within the domain of curriculum planning; where as the actual implementation and evaluation of curriculum falls under curriculum management. [NCF (2000)2] has expressed about the inter relationship among different aspects of Curriculum, "Curriculum development is a total process in which different components such as formulation of a Curriculum policy, Curriculum research, Curriculum planning, its implementation and then its evaluation play an important role."
Basic considerations for Curriculum Planning

Regardless of the individuals and agencies involved, there are some basic considerations which govern any curriculum planning effort. These are :
· goals and objectives;
· social relevance;
· suitability of subject matter;
· reflection of student's need and interests; and
· international norms.
A few other considerations also have to be taken into account in curriculum planning. These are :
· the influence of the school curriculum as a conditioning factor in the curriculum determination in higher education;
· the extent of the financial resources available for a programme; and
· the role of teachers in matters of curriculum decision and planning.
Curriculum Development

The various curriculum models relating to selection of a scheme of studies at higher education need to be viewed from two angles. One is that it represents the changing perspectives in organizing the fund of knowledge in different areas of study influenced due to the ever expanding frontiers of knowledge as well as due to the changing "world view". And second is that, it is an attempt to respond to the pressures that curriculum be less theoretical, and more socially relevant and interesting to students.

Curriculum development is an evolutionary process. Before one arrives at the final framework, which an be adopted on a wider scale, it has to be put through a series of developmental stages. This process consists of five steps or stages as follows :

State
        Developmental Activity
Δ
Goal Specification
Identification and specification of instructional objectives.
Δ
Planning
Writing outlines


Specification of scope


Content sequence


Selection of Teaching-learning strategies


Identification of reading and reference material.
Δ
Validation
Evaluation by expert bodies.
Δ
Field Testing
Determine optimal conditions of programme use


Study links with other classroom Institutional operations.
Δ
Quality control
Refine curriculum for larger adoption.
Process of Curriculum Development

On the basis of the above discussion we can conclude that there are certain specific steps involved in the curriculum development process like, writing the content outline, assigning relative weightage to the content keeping time allocation in view, the selection of teaching-learning strategies, development of instructional inputs and specification of the evaluation procedures. Now, we need to examine B.Ed. curriculum framework existing in Bihar in the light of the below mentioned six dimensions of scientific process of curriculum development for some fruitful suggestions for improvement –
· Specification of the scope and contents of instruction.
· Writing content outlines.
· Specification of the relative weightages for the different content items within a course, in terms of instructional time allocation.
· Selection of the teaching-learning strategies such as classroom teaching, practicals, demonstrations, fieldwork, self-study, library work, tutorials, seminars, group discussions and so on.
· Development of instructional material/identification of reading and reference material.
· Specification of evaluation procedures.
Short Comings and Suggestive Measures
· B.Ed. Curriculum in Bihar is not uniform across the state. It needs to have National and State character in terms of uniformity. Since long the B.Ed. Curriculum has not been revised. [Kumar, Lalit (2009)3] has lamented on this issue and has suggested to frame and implement an advanced curriculum to meet the challenges of universalisation, privatisation and globaliation.
· The objectives of B.Ed. curriculum in most of the universities are not written in behavioural terms. These are taken to be implicit in the specification of content items and time and credit allocation. It is up to individual teachers to decipher the underlying objectives and accordingly orient their activities. In order to avoid confusion, it is better to specify the instructional objectives in clear terms without leaving it to for loose interpretations of individual teachers.
· The curriculum is not in conformity with the changing educational and social realities of the community, Curriculum renewal, therefore, needs to be planned as a continuous process. Focussing on societal concern of education [Kumar, Lalit (2010)4] has rightly concluded "Teacher has social responsibilities and therefore there is the need to train prospective teachers in social concern too. Teacher must be familiar with the social, ethical and moral values. He/She must be made capable through B.Ed. programme to establish a healthy relationship between educational institutions and the community."
· The methodology learnt in the colleges of Teacher education to transact curriculum is sparingly practiced. The content-cum-methodology approach is not purposeful because in practice these are being dealt with separately. The pedagogical analysis approach, which aims at integrating methodology with content, needs to be stressed and strengthened. Now there is the need of greater specialisation in teacher education programme to produce more professionally sound teacher. [Gupta, M. Sen (2011)5] supports the view when he concludes, "In fact preparation of a professional teacher for multi specialisation is a long drawn process particularly among with mastery of the subject matter. The boundaries of teacher education need to be extended by bringing in more and more specialisations while retaining the human aspects that a living teacher brings to the classroom."
· Subject/Method specific requirements have not been considered. Man power planning is must to make the curriculum more meaningful.
· Teacher education programmes are cut off from school practices and current developments in school education. Teacher education college staffs are regarded as sitting in ivory towers and developing their own curriculum in utter disregard what is happening in the schools. When we are producing teachers for schools, we need to have insight into the functioning of our schools; we need to know their problems, their issues, their pattern of education, their needs and their aspirations. The producers of goods must conform to the needs of the consumers of goods. [Dutta, I & Dutta, N (2011)6] express their view in the same manner, "Pre-service teacher education programmes should provide sustained engagement with learners in school situations, experiences of teaching learners and observing them and regular teachers in classrooms."
· The integrated and interdisciplinary approach is the need of the hour. It is desired that efforts should be made to move from isolated subjects and facts towards their integration. The pupil teacher should be given a curriculum framework in which environmental problems are identified and then thoroughly analysed jointly by the teacher educators and the pupil teachers. Thereby the pupil teachers will discover how sociological, philosophical and psychological principles operate. It is a difficult task and special efforts will have to be made for this type of integration. Therefore, the curriculum of teacher education must be designed in such a manner that integration among the theory papers is possible and this integrated knowledge helps in the development of skills related to methods of teaching and other practical aspects of the job. [NCF (2005)7] also suggests curriculum reform for expansion and specialisation of the programme, "Teacher education programmes today train teachers to adjust to a system in which education is seen as the transmission of information. Attempts at curricular reform have not been adequately supported by the teacher education. Large scale recruitment para-teachers has diluted the identity of the teacher as a professional."
· Decisions regarding curriculum at the higher education stage cannot be taken purely in terms of only local and national considerations. The purpose of university education is also to contribute the expansion of the frontiers of knowledge. This demand that a curriculum planner keeps in view the current status of development of the discipline and the trends of research being carried out, not only in the country but also elsewhere. Finally, the Globalisation needs to be considered in the expansion of the frontiers of knowledge.
· Specification of weightage, time and credits is not worked out properly which is very much desirable for a sound curriculum of teacher education. The programme has a short duration and it should be made of two years duration as recommended by NCTE and also by different teacher educators; [Maria (2002)8], [Singh & Mishra (2007)9]. [NCFTE (2009)10] is more vocal on the issue, "The one year second Bachelor's degree (B.Ed.) model seems to have outlived its relevance. With the proliferation of B.Ed Colleges, particularly with privatisation and commercialization. B.Ed.  programmes have become weak in both theory and practice ........... It is desirable within a finite time frame that the existing one year second Bachelor's (B.Ed.) degree programme is structurally transformed to a two-year one, with deeper and more protracted engagement with school-based experience and reflective and critical engagement with theory."
· A careful selection of reading and reference material forms a very important part of the curriculum development process. The list of reading and reference material must be indicated in the curriculum.
· Activities like practicals, demonstrations, field work, self-study, library work, tutorials, seminars, group discussions and so on have not got due considerations in curriculum development. These activities are to be given due weightage in the process of curriculum development to provide the curriculum a comprehensive shape.
· Evaluation system of the programme is not reliable and valid. Summative and Formative evaluation, Internal and External evaluation are not categorically used. In this connection, the specification of reliable and valid evaluation procedure needs to be focused. It is more desirable in Bihar's case to focus with due intensity on Internal evaluation and its relative weightage. [BCF (2006)11] has clearly expressed the utility of evaluation on teaching-learning system, "Nothing but a continuous system of assessment and evaluation can truly and affectively help to improve teaching-learning strategies and that too when a teacher is able to interpret results and redesign strategies in the light thereof."

Curriculum development is not a mechanical process. It requires individual enthusiasm, commitment and experimentation as well as collective thinking and decision making. What should be included in the courses of studies at all levels is the concern of a member of interest groups. Balancing the diverse expectations and interests of different group members and the requirement of innovative explorations by individual teachers are a challenge for the curriculum developers in every university. Needless to say, it is the teaches who, in fact, have to finally transact the course inputs who should have a major role in this process. Globalisation has its impact on the curriculum development and management. It must be considered while (a) specifying educational purposes, (b) specifying educational experiences, (c) organising educational experiences and (d) evolving evaluation mechanism. If the teacher education programme of Bihar in particular and India in general has to meet the challenges of globalisation, it has to revitalise its curriculum planning, curriculum management and curriculum development. What [Kumar, Lalit (2011)12] through his paper on "Higher Education in Bihar" has suggested is also true for the Teacher Education programme of the state. He is right in his approach when he suggests to appoint a good number of faculty members for curriculum transaction to curriculum evaluation/revision.
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